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AbSıracı

ThiS pqper prescnlŞ lhe second parı of ıhe " Wriıinq Coıırse Projecı" designed

ancl implemenıed al Tnığa lJniversit1, E.L.T. Depqrınenı. The nıain aim o/ ıhe projecı is ıo

ülcsign a i\|,o - 1,eor ( Pra7ıareııory ond Freshnon) \,riling cüırsa sı,llohus hased on ıhe

sıııılinıs, perceived ocaclemic necıls. The ıheoreıicul assıımplion ıı,hich enıphqsisas ıı
combination of proılıcl orul puıcess orienled approaches are lQkcn inırı consideruıkın /or
bolh coıırses-
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THE BACKGROUND AND THE
OBJECTİVES

The objectives of this study are
determined to be as lbllows:

to find out studenıs' linguisıic and
academic needs, their writing habits and leaming
strategies,

to produce materials applicable.ıo the
design of writing courses in ELT depanments,

to suggesı procedurcs for testing and
eı,aluation.

In |ine with the firsı objective, ıhe
students' linguistic and academic needs are
detemıined. The Prep Year students are trained in
basic language skills and grammar, involving 5
hours of writing instruction peı week. At the end
ol'the year, they take a proficiency test at the leveI
ol'C.A.E. Test. Therefoie, they need ıo be trained
according (o the requirements of C.A.E. Wriıing
Tesı.

For needs analysis, the iask types of
C.A.E. Writing test were examined. lt was
decided that a Task - based approach to ııriting
rvould be suitable for the lirst year. A usk -based
sy|labus is assumed to enable the sıudents to work
in a leamer centered environmenl where thev can
ınonitor their own leaming and keep an eye on
their progress in L 2 as a whole.Therefoİe the
issues to be stressed in the syllabus were;

lcarner centeıedness

development of lexis and syntax

development of writing skills

The second year is the i.reshman year
during which the students follow typical fresher
courses in Foreign Languagc Teaching
l)cpanıncnıs. inrolving 3 houn of writinğ
inslruction per week. The Freshman y.ur'!
u riıing course is based on the Prep ye"r., aoroa.

For needs analysis the requiremenls o[
the ELT Department wete examined:

,_, E*ur. 
.questions required essay typewrıııng \4hıch required knowledge

demonstration.

_ Academic courses required academic5kıl]s lilc: nole-taking, recatling, soning,
synlheslzln8. organizing, inlerpreıing and
applyıng lnloITnaıton .

_ Thus, it was decided thaı a content -
bascd ıppnıach to uriıing rrould be beneficial for
ıhc 5tudenıs. ln conlenl-bascd approach, wriıing is
requıred as a mode ol'demonstrating knowleİgc
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and as a mode ofprompting independent thinking.
researching and leaming.

students l€am ıo gather and interpret
data according to methods and standards accepted
in their fields, to bring an increasing body ol'
knoıı,ledge to bear on their interpreting, and to
write in specialised fonnats. Shih (l986) describes
the characteristits of content-based approaches to
academic uriıing as follows:

"Writing tasks which ibllow tiom, and
are integrated with the lisıening and reading ol'
academic material is the defining characteristic ol'
content-based approaches to academic ıvriting.''

In a content - based approach; the
emphasis is on ıı,riting from sources (readings,
lectures. discussions), on synthesis and
inıerpretation of inlbrmation to İe şıudicd in
depth. The fbcus is on what is said rather than
how it is said. The skills are inıegratcd as in
universiıy coursc. [.:\ıendcd sıud1 of a ıopic
pıecedes uriting so that there is active conlrol o1'
ideas and extensive processing o1' ncw
information. Therefore, üe tblloıı,ing needed to
be stressed in the syllabus :

raising awareness on the audience,
raising awareness on coherence.

raising awareness on the importance o1-
reading, and devekıping academic writing skills
such_ as; outlining, summarisingı. reponing and
arguıng, paraphrasing and synthesizing.

The writing course is also seen as an
opponunity to provide basic theoreıica|
information. r€laled ıo rrriting. Thercfore, reading
input is delibcraıcly chosen liom ıhe academiİ
anicles written by thc prof'essionals in the fie|d.
Thus. rhe objeclires ol'providing particular ıypç
ol readtn8 ınpuı can be listed as such:

i. supp|ying lhc necessary malerials lor lhe
studenis to build up their schemah in
order to writc bett€r essays

ii. giving the sıudents some ıheoretical
knowledge aboul wriıing f.rom w.hich
lhey will laıer on hcncfit

iii. limiting the topics provided through ıhe
reading inpuı lo lvhat is relelanı to their
interests, rathcr than pİesenting ıhem to
gcneral topics |bund in etery ııriting
book in ıhe market

facilitating their lexicai an<l
develOpmcnt

syntaclic
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v. providing typical and authenlic samples

of the genre they are dealing with as

ınodels

vi. raising their awareness on thc issues such

as the differences between written and

spoken language, importance of reading

lbr eftcient writing, audience-readership
and coherence. etc.

THE İMPLEMENTATION AND
EVALUATİON

In ıhe particular implemenıati<ın o1'

the course. cerıain beneficial Strategies Such as

rcvision and mulıiple dralling, criıical evaluation
on the pan of the students are encouraged. []oth to

encourage the students for these strategies and to
tcst the objectives of the course, the Students were

asked to rırite on selected topics. Then they giYen

articles related to the topics. They ıı,ere assigned

to revise their - sometimes their friends' work,

and the differences betueen the tıro essays before

and aligr the reading input weıe noted dorvn.The

students were frequently given individual

feedback. The students also respondcd to a

questionnaire on their conceptions of acadenıic
writing, their awareness ol the importance of
writing for the department, and their pref'erences

and wriıing Straıegies. The same quesıionnaire

was developed and given again at the end of the

year to check upon the achievements of the

objectives of the course. The students r{ere also

given a shon wdtten exam to measure their

theoretical knorrledge gains liom the reading

input.

RESULTS AND DISCUSSIONS

Tests and Assignme ntS

First major evaluation was done on

The problem of infonnal language use in the

students'essays fbr example, was thus eliminated
both by exposing the sıudcnts lo le\ts writlen on

that particular ıopic and by exposing them to

academic articles writıen in a fbrmal style.

The third group of data comes from the

summary scores, such as summaries written

beforc the instruction summaries undcr exam

condition and summaries writıen alicr the

instruction. The summaries ıı,ere scored by using
a scheme developed from Treziack and Mackay,
(l99J ) The scores improıed in the assıgnmenıs
(7]%) aS compared to summaries written under

exanı condition (5]%) and remained nearly samc

in the revisions (72%). }lou,ever, rı,hen thc initial
summaries (j8%) and the llnal scores are

compared (73%), the increase is significant and

Satisf'acıory. The students as şell, comparing their

initial summaries ıvith the Ia(er ones

acknoıı4edged the increase in their individual
perfbrmances.

The last group of scores comes from lhe

final assignments in u,hich the students rcferred to

seı,eral di[ierenı articles to rrriıc on a ıopic in un

extended essay. The mean scorc (65%) u,as lound

lower than expected. The sıudents reported that

ıhe articles wcre more dilİcult than the prc\ ious

ones and they had not practiccd rvriting such an

exlended essay before.

The Results From The Questionnaire

The students lbund tbur of the 14 texts

dificult and hardly acccssiblc. They found all thc

texts releYant to the course, bul only a feıv as

interesting. I,1owever, they admitted that thc texts

»,ere informative. 64% of thc students thought

that rcading the materials iınproved their

knt,ıwledge about \ı,riting, ELT. study skills and

their English. They also accepıed the idea tha( a

selection of materials tionl difl'erent sources was

good but So long aS they are not too difticult,

however, they thought a text book rvould be more

benellcial for rettrence and reı,ision.

Therc is a gencıal satisfaction (85 % on

the \a,hole) with the lecturer'S mcthod, knowledge,

clarity and efilciency. Thcy perceived the

feedback sufficient but they commented that they

benefited more from the individual apPointments

with the lecturer (74%o).

ln ıhe ıhird pan in the questionnairc

ş,here the lcaming outcomes are considered, the

students felt ıhat üey had eventual|y acquired all

the skills, they perceived revision as a beneficial

stratcgy as they sec hou much they improved

(74%|.

The students also reported that thele was

1l9

outlining. The mean was found 57. |,l, sd:?5, The

..rn *İ, lower than expected despite the fact

that the class reviewed the paragraph and essay

structure on an adılitional session, Therefbre, the

students were given feedback in the class on the

hierarchical order of their outlines,

The second group ofdata comes from the

revisions of the essays written bcfore and after the

rcading inpuı. Significant increases ,ıı,ere lbund on

"ont"nf 
,"o.", b' 24'/" aıd in vocabulary by 20%,

However, the organisation scores ıvere decreased

by l5%, suggcsting that (he sludents wcre not

capable of 
-managing ıhe integration of ıhe

incominglnformation into the existing text,.

The f'indings suggest that the rcading

innut effccled the sıudents essays posiıirely, and

thç studenıs adapıed cenain characterisıics ol'ıhe

articles without any necd for explicit instructioı],
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not nruçh variety in the subjccts studied, all
ınalcrials rrcrc on siınilar topics: rıriting.
language, and ELT. Theretbrc there \\as liltlc
space liır crealiı e rıriting.

The third pan o1' ıhe questionnairc
ret,eals certain leamcr charactcristics and the
changes in these since the beginning o1'the year.
our students with nıajority (84%) 5tilI prel'cr
individual rvork, thcy leam better l'rom thc
instructor, a feıı, of thenı ask liır a liiend's help,
they do not like pcer revision although thJy
reponed that they found it beneficial to criticisc
each rıther's rvork rı,hcn done approprialely.

The Last Check of th€ objectives

The students were given a shon ansrı,cr
exan] at the end oİ'the year in order to n]easure
their lheoretical gains liom the readin{ıs done in
the course, such İs 'şhat does input n]can, *,haı
are 1he efllcicnt writing strategieS', etc. The
studcn(s perfbmıances ranged iiom 89% to 63%
on thc readings that thçy perceivcd as accessible,
on the others they pcrlormed betrveen 58olo kı
,127o. It seeıns lhat thc students had reachcd some
o[ thc texts better ıhan the others depcnding on
their dil ficulıy lcvel.

SUGGESTİONS

Our findings fiom all the above
mcnıioncd Sourccs su!ıg(St that lhere 3rc ccnain
aspects of our syllabus to be retained and sornc
t,ıthers ttı be reviewed.

we corTettly suggcsted that reading
inpuı rvould lbcilitaıe ıhe acquisition ol'certain
aspecls of acadenıic genre leaı,ing no need for
expIicit instruction. It 

'acilitated 
ıheir lexical and

syntacııc deıclııpment. anıclçs proııdcd models
lbr the sludenıs. ıhc issucs discusscd in ıhe raiscı]
their a\!arene§s.

Ho*ever, iı is clcar that the reading inpul
although it should be §elected lion] the rİleı,,İnt
genrc, should ııot be 1()o difilculı tbr ıhc sıudents
and should not requirc nıorc backgrounıl
knorıledge ıhaı the studcnts would possibly lack,
Thc sclected anicles nıight be chosen titım ıhe
lleld ııl'I:LT. uııh thc ın] tn nrcnarc ıhcm liır
thcır lulure 5ludicS. hut ıhc1 shlıuld rclııc ılı ıhc
difl'erçnl aspctts of thc licId §o ıhat the coursç
wouId have variety and raise thc stutlents inıeresı.
Although it is quiıç djll]cuIı [o ınıke an acadeınic
ır,riting course interÇsting for thc students Since
its requiremenıs are predeıermincıl, the sıudents
should occasionally linıl oppı)rıunities lbr sel1.
exprcssion and rcllect thcir self interests al lcası at

linıcs, Thercliıre, thc Studenls can bc engagcd in
\oluntary pr()jcçt rvorks aırd çın bç cnctırıraqcd
lhr,,ıeasi,,n:rI prc.cıııılion:,,,r th" t,,n,.. ıİ,c}
choosc.

studcnts should bc intrrıduced ttı
strategies such as reı ision, pecr leedback, criticaI
el,aluation and group rrork gradually and thc
lecturers should shrırr lhe studcnts lhc beneljcial
sidcs, sinçe our sıudcnts secm culıurallv n()1
inclıncd ı(,r\ardS group rıork an,l ,..riıicıl
evaluation

Iı should also bg takcn inlo cırnsidçraıitın
that assignnrents aırd exan]s require ılif}'ercnl
skills on thc pan ol studcnts. Thc students
perliırm al dillirent lcrels undcr trıo dillercnt
condiıions. Siırce ansrrering to essay type ol'
qucstions based on rcadings in a limitcd tiıne is a
lacı ()f acıdcınic lil'c. acadcınic rrritiııg courscs
should involve practiccs and strategicŞ t() devclop
this skill as ıı,ell. Mock-exan.ı practiccs based on
readiııg nıight be an idca.

Suınınarising and parapl.ırasing arc
dilllcult skills to acquirç tbr our studcnts sincc tıur
sectıııdary educaıion does noı eırrplıasisc thcııı,
Thesc should be enıphasized and lecııırcrs should
makc surc that thcir sludgnts arc able lo
sumnıarise and paraphrase. Ycı. \hen ıhc studcnts
work on 1hc samc skills lor too |on!. lhev lııosc
their nıoti\,ıtion. Therelbre. a spiraİ raıher than
linear course syllabus nıight be ılcsigned to
prevcı]t borcd()ın.

Studcnts Sccn]cd to ha\e bcncl'jıed tionı
indir,idual conlerenciırg sessions they heId ıiirh
their lccturçr. lt secn]s lhat iıı such a cognitivcly
anJ psychol,ıı:icıl11 dcnıındınt c()ıırsc us
ıtadcnıic rrrııing. ıhc ]ccıurcrs :,hııtı|j plor11"
individuai help ıo their studentS.
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